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GUIDANCE NOTES ON CRITERIA FOR SCHOOL EVALUATION FOR AEN AND INCLUSION

SECTION A: OVERVIEW
1. The school has a clearly articulated set of values with reference to inclusion, valuing difference and celebrating diversity, effectively pursued through strong leadership.

Fully in place

The school has a mission statement or equivalent that articulates the values of embracing inclusion, celebrating diversity and valuing all pupils equally.  These values are reflected in every policy and in all procedures and observable practice.  All staff are fully committed to these values.  The Governors, Headteacher, Deputy Head, Senior and Middle Managers actively promote these values in their areas of responsibility.  The SENCO and Inclusion Manager are members of the Leadership Team.

Partly in place

There is a school Mission Statement, as above and these values are reflected in all policies.  They are not always observable in practice and/or some staff do not actively promote these values.  They are driven by some members of the Leadership Team, but not all.

Not in place

The school may express these values but there is little evidence in policy and practice

2. The school has an Inclusion Policy. Inclusion issues are part of the School Improvement Plan.
Fully in place

There is either a separate policy or a clear Inclusion Statement as part of the school’s Mission and Values Statement.  The SIP has planned actions for inclusion generally or specific aspects of inclusion such as Access, Traveller pupils, pupils with EAL, with SMART actions.

Partly in place

A policy is in the process of being written or is implied in other policies.  The SIP has planned actions relating to inclusion but these are vague or insignificant and do not have measurable outcomes.

Not in place

School policies do not express a clear commitment to inclusion.  The SIP does not address inclusion issues at all or fails to give them priority or status.

3. All aspects of Inclusion reflect the five outcomes of “Every Child Matters”. All staff has full understanding of them and can demonstrate this in their planning, practice and procedures.
Fully in place

All staff are fully aware of the five outcomes of ECM, which are achieving economic well being, being healthy, being safe, enjoying and achieving and making a positive contribution. Everything is done to ensure that these are reflected in planning, practice and procedures.

Partly in place

The Staff are aware of the five outcomes of ECM but they are not fully embedded in planning, practice and procedures.

Not in place

Although some of the staff is aware of the outcomes, there is no evidence of this in planning, practice and procedures.
4. All staff are involved in the development and review of school policies and processes. 

Fully in place

Teaching and all support staff are part of the process of writing, developing and reviewing policies, through attendance at SDDs and staff meetings and through consultation and discussion.  All staff have copies of policies, which are working documents.

Partly in place

Some staff are part of the process and are consulted. Policies are not always working documents for all.  There is a haphazard approach to policy review.  Policies may be at variance between departments.

Not in place

Policy documents are written by one member of staff and are not consulted upon. There is a lack of awareness of and commitment to school policies on the part of many staff.

5. Training for all aspects of Inclusion for all staff is addressed through the Staff Development Programme.

Fully in place

Staff development records indicate a wide-ranging programme of developing staff expertise in areas of SEN, AEN and Inclusion.  The needs of all staff, both teaching and non-teaching, are being addressed.  The school is pro-active in preparing staff for possible needs and in trialling innovative approaches.  Expertise is cascaded throughout the staff.

Partly in place

A wide range of training needs has been addressed but not all staff have received training.  The school responds to recognised need through its staff development programme but is not pro-active in its approach and does not always work as a team in sharing skills and expertise within the school or department.

Not in place

Many staff training needs have not been addressed and there is inconsistency of approach because staff has different levels of expertise.
6. The school has due regard to the Code of Practice when meeting pupils’ SEN and makes its policy known to parents.

The school maintains a record of pupils with SEN at SA, SA+ and with Statements.

Fully in place

The school has a clear policy for Special Educational Needs, which describes how pupils with special needs are identified within the Code of Practice and how their needs are met.  Staff are fully conversant with the policy.  The key features of this policy and its application are incorporated into the school brochure.  Parents and governors have been fully consulted on the policy.
The school maintains a register, record or system of identifying the numbers of pupils identified at SA, SA+ and with statements.  From this record, it should be possible to obtain easily, information about numbers/levels by your year group, class, form group and types of need.

Partly in place

The school has a policy for special educational needs, which outlines its broad principles and makes reference to individual pupil needs being identified and met.  Staff are aware of the policy and its implications.  It does not set out in details the principles of the Code of Practice and gives little indication of the range of consultation.  There is some reference in the school brochure, which identifies SEN but not in sufficient details.

Teachers or the SENCO may ‘know’ who the SEN pupils are but there is no formalised record system.

Not in place

The school policy is vague and fails to set out the responsibilities of the school in meeting the needs of pupils with special educational needs.  Staff have little awareness of the policy.  There is no evidence of awareness of the Code of Practice or that consultation has taken place with parents.  There is little reference to special educational needs in the school brochure

Levels and types of SEN are not collated
7. The school can show a breakdown of provision and expenditure in relation to SEN. This should highlight provision determined in Statements of SEN. 

Fully in place

The school has an accurate account of the total amount of the budget, which is spent on Special Educational Needs and a detailed Provision Map as approved and monitored by the LEA. The SENCO is in possession of this information and contributes to decision-making.  Expenditure is carefully monitored to ensure that pupils’ needs are met and that resources are used efficiently. When pupils have a statement of SEN, the level of support the individual is receiving in school is transparent throughout the school day.  The School Governor with responsibility for SEN is kept informed about expenditure and the head teacher’s annual report to Governors gives a detailed breakdown of resources, expenditure, and pupil needs.

Partly in place

The school has an overview of the total budget available for Special Education Needs although does not maintain a detailed account of its make up.  The SENCO may have this information but does not influence decisions.  Expenditure is monitored but there is no evidence of financial planning although pupils who have a statement of SEN generally receive an appropriate level of support. However, this does not always match what is written into their statement.  The school’s SEN Governor is not routinely provided with information and the report on SEN matters to the Governing Body is non-specific.

Not in place

There is no overall strategy for the management of finance in relation to SEN and no clear view of the total resources available or spent on Special Educational Needs.  It is difficult to disaggregate SEN expenditure from other expenditure within the school.  The SENCO has no knowledge of the SEN budget for the school.  It is unclear what level of support pupils with statements of SEN receive.  Where resources are deployed they are poorly matched to the pupils’ needs and the purpose is imprecise.  There is little contact with or involvement of the school’s SEN Governor and SEN is given a low priority in the report to Governors.

8. The school follows statutory procedures in preparing for, leading and reporting on Annual Review and Transition Review meetings. Relevant and challenging objectives are set. IEP targets are drawn from these objectives.

Fully in place

Annual reviews and Transition Reviews follow statutory guidance through preparation and distribution of information and reports prior to the meeting and inviting parents and relevant Professionals.  Review meetings follow the Code of Practice and local authority ‘template’ for conducting a review.  Challenging and relevant targets are developed through discussion of relevant reports and advice linked with the progress the pupil made or where areas of concern persist. The targets agreed are then written into the IEP.

Partly in place

Annual Review and Transition Review meetings are held to consider pupil progress but information and reports are distributed at the meeting rather than in advance.  Whilst the report to the LEA is completed, insufficient consideration is given to all the relevant sections as laid down in the Code of Practice on the local authority ‘template’ for conducting a review. Objectives are set but they lack clarity and are difficult to measure. They take some account of the reports and advice which has been submitted. There are inconsistent links with the identified special needs of the pupil, e.g. there are concerns about a child’s progress in social interaction but little or no reference is made in the new objectives. They do not translate into the new IEP targets.

Not in place

Annual Review and Transition Review meetings are held without relevant personnel being invited. All information presented is verbal and little consideration is given to the Code of Practice format or LEA “template” for conducting a review. Objectives are vague and rather general e.g. make progress in English. They do not reflect the child’s needs and give little indication of what is expected one year hence. There is little connection between IEP and review documents.

SECTION B: BE HEALTHY

9. The school promotes healthy lifestyles as an underpinning principle.

Fully in place

The school has received or is working towards the Healthy School Award.  Pupils’ physical, emotional, mental and spiritual health are considered and promoted in word and deed.  There are support structures in place for stressful times for the whole school community and for individuals.  Healthy Eating, exercise and self-esteem are regarded as equally important as academic success.

Partly in place

The school promotes many aspects of Healthy Lifestyles but its practice may be at variance e.g. some teachers may not permit regular access to drinking water, behaviour sanctions may damage self-esteem, pressure to succeed academically may cause undue stress.

Not in place

The school pursues policies and procedures without considering their effects on pupil well being and achievement.

10. There are measures in place to raise self-esteem and ensure success for all pupils.

Fully in place
The school uses meaningful rewards and incentives for good behaviour.  Achievement of personal goals and achievement in non-academic subjects is explicitly valued equally with academic success.  Pupils are valued equally whatever their ability, gender, ethnicity or social background.  Parents receive as many positive as negative comments about their children from the school.  Positive action is taken to ensure that all pupils achieve.

Partly in place

The school offers a number of opportunities for pupils to achieve in many ways but does not always use positive action to raise self-esteem in vulnerable pupils, nor identify those pupils needing positive action.

Not in place

A limited range of achievement is rewarded and the school does not seek to identify vulnerable pupils who may need their different achievements recognised.
SECTION C: ACHIEVE ECONOMIC WELL-BEING
11. The school has procedures for identifying and dealing with racist incidents.  Racist incidents are fully reported to the LEA and analysed and action taken.

Fully in place

The school has documented procedures for confronting and reporting racist incidents.  All staff use the procedures.  A central record of incidents is maintained and reported to the LEA as requested.  These procedures involve parents and working with the minority ethnic community and the LEA. All data is analysed and action plans devised when required.

Partly in place

Incidents are sometimes correctly identified as racist but are sometimes ignored or treated with a lack of seriousness.  A central record is not kept and reporting to the LEA is spasmodic and inaccurate. The data is analysed but no action plans develop.

Not in place

The school does not confront incidents of racial origin and does not maintain a central record.  Numbers of incidents are not reported to the LEA or a “nil” return is submitted without justification. Data is not analysed or action plans devised.

12. The school identifies pupils with EAL, assessing their fluency in English and NC achievement, making effective arrangements for support.

Fully in place

EAL pupils are assessed for fluency across the curriculum, not only for fluency in English but also for knowledge of curriculum concepts and subject-specific language.  Fast track assessments are facilitated and appropriate support implemented.  Progress is regularly revised and parental support involved.

Partly in place

EAL pupils receive support but it is limited to one area of the curriculum.  Extra support is not given for subject-specific vocabulary.  Parents are not involved.

Not in place

EAL pupils are not assessed and support is haphazard and patchy.

13. Traveller pupils are correctly identified as Minority Ethnic pupils and their needs addressed accordingly. Minority ethnic parents are involved with the school.

Fully in place

The school welcomes casual admission of Traveller pupils, gives support, celebrates Traveller Culture and offers distance learning when the pupil moves on.  Parents are welcomed and supported. The school is flexible with reference to issues such as uniform. There is liaison within the LEA TES.

Partly in place

Traveller pupils are admitted but the school is not flexible in its arrangements and very little support is offered.

Not in place

Casual admission of traveller pupils is actively discouraged and undertaken under protest.

SECTION D: ENJOY AND ACHIEVE

14. There is flexibility and a willingness to use innovative approaches.

Fully in place

The school is pro-active in trying and evaluating alternative procedures, using ideas and procedures developed by other agencies, e.g. restorative justice or inter-agency work.  Research findings are implemented in appropriate ways.  The school carries out its own action research.

Partly in place

The school sometimes tries alternative approaches but not all staff are committed.  These approaches are not always fully developed, monitored and evaluated.  There is a tendency to rely on traditional methods to deal with such issues as behaviour management.

Not in place

The school relies almost entirely on traditional methods, even when they can be demonstrated as ineffective.

15. The school promotes positive relationships with the parents / carers of pupils with a range of diverse needs

Fully in place

The school works closely with parents to promote learning, to support families where children have long term illness, to support Traveller families maintain continuity in education, to meet the learning needs of gifted and talented pupils, to communicate with parents with learning needs, to provide translations of letters and documents, to develop home school agreements, to learn about the parental community and use its strengths, to offer parents opportunities to become involved in the school community.

Partly in place

The school works to involve parents in the life of the school but does not reach out to all minority groups. Attendance at Parents events is not representative of the school community. Home –school agreements are sent home but are not put into practice. Newsletters are informative but infrequent and not easy to read. 

Not in place

The school does not offer parents opportunities to become involved in the school other than reading the newsletter and attending the usual consultation evening.
16. The school has sufficient staff with qualifications and / or expertise in teaching pupils with AEN. Responsibilities for AEN are defined and incorporated into job descriptions.
Fully in place

The school’s SENCO has been on relevant training courses in relation to strategic issues relating to AEN e.g. Code of Practice training and has a broad knowledge and experience of pupil-related AEN issues.  Teachers have a good understanding of Additional Educational Needs and access training according to the needs of pupils.  All teachers undergo some aspect of AEN training in the course of a two-year period. Support staff gain broad experience of AEN issues through ‘in school’ training and centre based training.  They each keep a portfolio of training e.g. Induction Training for Teaching Assistants.  There is a clear link between the number of pupils who are identified with AEN and the number of Specialist Support staff employed.  The SENCO is fully involved in decisions relating to the SEN/AEN budget.

Responsibilities relating to AEN are incorporated into job descriptions for all staff, roles being clearly defined.

Partly in place

The school’s SENCO has a broad range of experience regarding AEN issues but relies upon external advice and support to make judgements about Code of Practice issues and specific interventions with pupils.  All teachers have an understanding of AEN issues but there is no formal mechanism or training opportunity for keeping staff updated on developments in this area of work.  Support staff are encouraged to access training but this is not structured and no effective record is maintained.

There is no clear relationship between the number of pupils with AEN and the number of staff employed.  The SENCO has some budget management but it is limited.  Job descriptions make references to AEN but these are vague, imprecise and open to interpretation.

Not in place

The school SENCO is an inexperienced teacher who has little experience of AEN.  Access to training is not encouraged and the SENCO has no strategic role, relying excessively on external advice and support to ensure pupils’ needs are met.  SEN/AEN Support Staff do not have access to training and are deployed on an adhoc basis rather than being matched to pupils’ needs or curriculum needs.  AEN matters do not feature as a part of routine training.  The SENCO is given no responsibility for SEN/AEN budget management.  There is no relationship between the number of pupils with SEN/AEN and the number of staff employed.  At worst, there is insufficient staff to support pupils with SEN/AEN effectively.  Job descriptions for staff make little or no reference to SEN/AEN issues and responsibilities are unclear.

17. The SENCO has allocated time to ensure that SEN provision is well co-ordinated and joint planning can take place.

Fully in place

The SENCO has time allocated as a proportion of the number of pupils who have special educational needs.  Time allocation for the SENCO and support assistants is clearly defined and timetabled, with time allowed for meeting with parents and/or professionals to review children’s progress.

Partly in place

The SENCO is given time to undertake duties but this allocation is unclear.  There is no evidence of timetabling or advance planning for the SENCO or assistants and the time is described as ‘flexible’.  Meetings with external professionals and/or parents are hurried or insufficient time is allocated.

Not in place

The SENCO is expected to fit in these duties in conjunction with a full time teaching commitment.  No specific time is allocated to the SENCO and assistants are generally left to their own devices.  SEN staff have to rely on ‘good will’ in order to meet with parents and external professional staff.

18. There are appropriate learning resources to meet the needs of all pupils. Teaching Assistants are deployed effectively and provide appropriate support for pupils.

Fully in place

The school has a wide range of resources available for pupils with SEN, which are updated regularly.  There are a range of differentiated materials across curriculum areas as well as purchased resources to aid access to the curriculum.  IT facilities are utilised effectively and there are a sufficient number of computers available to meet the needs of pupils with SEN whilst continuing to provide good access for other pupils.  The school has a varied range of stimulating software to support the curriculum and in particular literacy and numeracy.  The school has also invested in providing materials to support the social development of its pupils.  Assistants are timetabled and are set clear objectives for the work they undertake with pupils and groups.

Partly in place

The school has a range of resources available although they are not always sufficiently differentiated to meet individual pupils needs.  There is no regular system of updating materials and resources and some curriculum areas are under-resourced.  IT facilities are used intermittently and the software is not always appropriate.  There are always pressures on pupils with SEN using computers to the detriment of other pupils.  Although staff undertake work with pupils to aid in their social development, there are few resources to support this work.  Assistants are deployed to ensure pupils are supported but this is not always timetabled and the objectives of support are unclear.

Not in place

The school has a range of resources available for pupils but there is a lack of resources suitable for pupils with SEN.  Few purchased resources have SEN pupils in mind.  Pupils with SEN have no additional or specific access to IT facilities even though some pupils would benefit from such a resource.  Pupils who need specific support to help them with their social development generally do not receive the help they need either through staffing or specific materials.  Assistants are generally deployed in an adhoc manner, which means both teaching staff, assistants, and pupils are confused as to the purpose of the support.  The assistant often undertakes menial tasks.

19. There are well developed systems to review the range and balance of curriculum offered to meet the needs of all pupils.  Curriculum planning ensures a high but appropriate level of challenge for all pupils.

Fully in place

The school has well documented procedures for regularly reviewing the range and balance of curriculum, options offered, arrangements for differentiated programmes, ways in which National Strategies are delivered and adaptations that may be possible.

Long-term, medium-term and short term planning take account of a variety of pupil abilities.  Modules and lessons are planned to challenge the most and least able, those who have EAL, a minimal understanding of our culture and history and a range of other pupil needs. Content is differentiated and methods of questioning are flexible. 
Planning takes account of different learning styles.  There is planning for a range of abilities and styles within each teaching group.  Lower and higher ability groups are all engaged and on task.

Partly in place

The school reviews the range and balance of curriculum and makes some adaptations to suit individuals. There are reviews of curriculum provision as the need arises but no planned systematic review process.

There is an assumption that “setting” or banding by ability is the only differentiation required.  There is some evidence of curriculum differentiation in this context.  Questions are not planned to challenge varying abilities but are more general in nature, aimed at the majority.  Not all pupils will be task orientated.

Not in place

The range and balance of curriculum has not changed or been reviewed on a regular basis to assess its suitability for pupils’ needs.  The curriculum is not differentiated.  Lower ability pupils may receive support to enable access but the work required is not specifically planned for their ability and they struggle to achieve.  High achieving pupils find the pace too slow and become disengaged.
20. Opportunities are offered to pupils during lessons to participate fully in the learning intention, to review their own progress and to collaborate with others.
Fully in place

Evidence of lesson observations shows that in most lessons and for most teachers, learning outcomes are shared, pupils have opportunities to work with a partner/in a group/ discuss their work/consider what they have learned and how best they learn/give evidence of learning in different ways/given opportunities to learn in different ways.  There is a Teaching and Learning Policy that places these practices at the heart of good teaching.

There is regular monitoring and review of teaching by senior staff.

Partly in place

Some teachers use the practice above but there is no school policy on teaching and learning for all.  Monitoring of teaching and learning is either variable or may be regular and systematic but with no discernible evaluation and effect.

Not in place

Teaching is mainly teacher-directed with few opportunities for pupils to share learning or discussion with peers.  There are few opportunities to understand what the learning outcome is and how best it might be achieved.

21. Pupils causing concern are identified and action is taken and recorded.

Fully in place

All teachers are aware of the support which is available in school to assist in improving the performance of pupils with special educational needs.  Individual teachers monitor pupil progress and keep records which can be used to liase with the SENCO and to provide information for external professionals.

Partly in place

Teachers are generally aware they need to monitor pupils with special educational needs and liaise with the SENCO accordingly.  No formal recording systems are evident and the point of involvement of the SENCO is unclear.

Not in place

Teachers are vague about their responsibilities in relation to pupils with special educational needs.  This is seen as this as the role of the SENCO and teachers do not see their role as anything other than passing on information.

22. Teachers plan together with the SENCO and Inclusion staff, using assessments made by them and external professionals to inform their teaching.  Teachers have high expectations of all pupils.  Information about individual pupil needs is readily available to staff. Activities and teaching styles are matched to their needs.

Fully in place

All teachers consider themselves responsible for pupils with SEN.  They set realistic targets and liaise on a planned basis e.g. half termly with the SENCO and school Inclusion staff to ensure that tasks and work are appropriately differentiated to ensure pupils have the maximum opportunity for success.  Active consideration is given to assessment and advice provided by external professionals to inform classroom teaching strategies.  There are well-established systems for informing staff about pupils’ SEN/AEN and information is readily accessible.

Partly in place

Teachers rely upon Special Needs staff within the school to set targets and differentiate the work for pupils with SEN with reference to the teacher. Whilst teaching is considered sound, pupils with SEN have to resort to intervention from TAs routinely in order to complete tasks. Planning between teachers and school SEN staff is undertaken but on an ad hoc basis with little reference to external professional staff.  There is no systematic process for informing staff of pupils’ SEN/AEN although information is available if requested.

Not in place

Pupils with SEN are expected to adapt to the curriculum offered.  Differentiation is seen as the responsibility of school SEN support staff, as is target setting for individual pupils.  There are no clear expectations on the behalf of teachers that raising pupils’ attainment, if they have SEN, is part of their responsibility.  
External professional assessment is not generally acted upon.  Little or no planning is evident between teachers and school SEN staff, or external professional staff. Information about pupils’ SEN/AEN is not well co-ordinated and staff is generally unaware of what information exists.

23. There is a programme of review and development for teachers and support staff, which improves their effectiveness.

Fully in place

The school’s process of self-evaluation involves the regular observation of lessons and scrutiny of pupils’ work, with regard to the targets of their IEPs.  Judgements in respect of these evaluations are reviewed with class teachers, subject managers and support staff. The school can provide exemplar evidence of the teaching and learning strengths and weaknesses for pupils with AEN.  Discussion of the teaching and support of pupils with AEN is part of all personal development reviews and access to identified training is available to all staff.  The school maintains a training record of all staff and has a clear view of individual needs and how they have been met.  The impact of staff development on AEN teaching and pupils’ achievements is reported, at least once a year, to the Governing Body.

Partly in place

The school’s process of self-evaluation involves the regular observation of lessons and scrutiny of pupils’ work, without regard to the targets of their IEPs.  Judgements in respect of these evaluations are not always reviewed with class teachers, subject managers and support staff.  Discussion of the teaching and support of pupils with AEN is only a small part of the personal development reviews of identified AEN staff. Training and development in AEN is only available to those identified AEN staff.  The impact of training and development upon teaching and pupils’ achievements is not recorded or reported to the Governing Body.

Not in place

There is no regular process of observation or work scrutiny for pupils with AEN in place.  The school cannot identify or provide exemplar evidence of its strengths and weaknesses in the teaching and learning if pupils with AEN. Discussion of the teaching and support of pupils with AEN is not a regular part of teachers and support staff personal development reviews.  Training and development of teachers and support staff is ad hoc and does not relate to identified pupil needs.  There is no record or reporting of the impact of staff training or development,

24. Data relating to pupils’ achievement is collected, analysed and used to inform planning and reported to Governors.

Fully in place

Data tracking systems are in place either electronically or in paper form to allow easy access and analysis of pupil performance and progress for those who have AEN.  This relates to other data held within the school on pupil performance. The Governor with responsibility for AEN is kept informed about pupil progress on at least a termly basis and is involved in planning and development.

Partly in place

Data is held on pupils but is not easily accessible to enable analysis of performance and progress to be undertaken.  Reference to other performance data is not systematically undertaken.  The Governor with responsibility for AEN is informed about pupil progress and developments in the area of AEN but this is not routinely planned.

Not in place

Data is held inconsistently and in a variety of forms such that systematic analysis is difficult. Cross-referencing with other performance data held by the school is extremely difficult.  The Governor with responsibility for AEN is not generally informed about progress and development outside of formal Governor meetings.

25. Data relating to specific groups of pupils is collected, analysed and used to set targets for achievement.

Fully in place
More sophisticated systems of data analysis are used to identify under-achievement by groups of pupils such as by gender and/or ethnic group, LAC. Analysis of data includes exam and test results, attendance, behaviour and exclusions.  The data is used to set targets for identified groups, to monitor actions and to evaluate progress.  Progress is achieved.  All staff are aware of the targets and contribute to the process.
Partly in place

Some groups my be targeted in this way but targets are not consistently set and monitored.  Some progress may be achieved but it’s not always possible to identify the factors, which made for success or failure.  Staff may not be aware of these targets.

Not in place

No analysis of data for specific groups takes place.

26.  Appropriate action is taken if pupils do not make expected progress.

Fully in place

When pupils are not making progress the school takes steps, within two terms, to modify the programme for the child, which is reflected in the IEP.  Internal school mechanisms are used as a first step before consulting with external professionals.  Referrals to external professionals are carefully considered and judgments made about the appropriateness of whom to refer to.

Partly in place

When pupils are not making progress, reference is made to changing the programme for the child but it takes too long to achieve i.e. more than two terms and is not fully reflected in the IEP.  The school involves external professionals but there is a lack of clarity about this purpose of such referrals.

Not in place

Children’s progress is insufficiently monitored and no action is taken in school until issues are raised either by parents or external professionals. Although advice is sought from external professionals, this is not carefully considered with several referrals being made to different “experts” at around the same time.

27. Alternative assessments such as ‘P’ scales are used for pupils for whom National Curriculum levels are not appropriate.

Fully in place
There is awareness that National Curriculum levels are not significant to measure the progress of pupils with AEN. The school may take part in the “P Scales Project” or use “P” Scales and/or other assessments internally.  This progress is shared with pupils and parents and used for target setting.

Partly in place

The school tries to use alternative assessments to measure progress but may not be consistent in their use and may not use them for target setting.

Not in place

AEN pupils may appear to make little progress because appropriate assessments are not used.

28. There is a range of out of hours opportunities for all pupils.  These are suitable and accessible for all pupils.

Fully in place
The school has a wide variety of out of hours opportunities for all pupils to develop and learn new skills, to mix with staff and pupils socially, to achieve in new areas of activity. These activities are accessible to pupils with disabilities, SEN, EAL, are not gender specific and are financially accessible. School visits and curriculum-related events are equally socially inclusive.

Partly in place

The school may have a good range of activities but they are not equally accessible and may be socially divisive.

Not in place

The school does not regard out of hours opportunities as a priority or there is a limited range available to a minority of pupils.  These activities may be centred on school, rather than pupil achievement.

29. The Governors fulfil their statutory duties with regard to AEN, disability, race, gender and other Inclusion issues.  There are designated governors for SEN and LAC.

Fully in place
Governors are aware of and respond to statutory requirements, such as Code of Practices for SEN, Disability and Race Relations.  There are designated governors for AEN and for LAC who familiarise themselves with school provision and act as advocates, if necessary.  Governors are aware of their responsibilities with regard to Admissions and Exclusion. Governors are pro-active in seeking information and publishing information to parents. They understand AEN funding issues and influence the way that the AEN budget is spent.

Partly in place

There are designated governors but they and the Governing Body as a whole rely upon the Headteacher for guidance and are not pro-active in seeking information about the school’s practice.  General information about AEN may be included in the school prospectus and report to parents but it is lacking in detail and does not refer to statutory requirements.

Not in place

There are no designated governors. SEN/AEN is not a priority at Governing Body meetings and governors have only vague knowledge of legislation.

30. Governors influence the strategic direction and vision of the school through involvement in school improvement planning, offering challenge and support to the leadership team.

Fully in place
Governors play a full part in the development and review of the School Improvement Strategy and major initiatives. Governors are both consulted well informed about education and school issues, through receiving reports, meeting staff and lesson observations.  The majority of Governors attend training sessions and take responsibility for an aspect of school life.  They act as support and challenge, where necessary, for the good of pupils.

Partly in place

Some Governors may be knowledgeable, trained and committed but others may be unclear about their role or unwilling to take responsibility.  Governors may rely too heavily on guidance and information from the Headteacher and may not be prepared to question.

Not in place

The Headteacher does not share information with Governors or allow them to take their part in decision-making.  Governors are not confident enough to question the Headteacher, seek information or influence the decisions made, Governors either do not attend training or do not use the knowledge gained to be more effective.

31. Governors take part in analysis of results and target setting for year groups and for specific groups of pupils.

Fully in place
Governors take part in the data analysis carried out by staff and are aware of the groups which might be under achieving.  They are aware of the action which will be taken and use this knowledge to follow progress towards targets set.  Governors play a full part in statutory target setting.

Partly in place

Governors receive the results of data analysis and may be aware of action to be taken but are not involved in the analysis or target-setting process.

Not in place

Governors are aware of only the “headline” achievements of the majority of pupils and play no part in any detailed data analysis.

32. Governors monitor the quality of teaching and learning in a variety of ways.

Fully in place
Governors receive training on the quality of teaching and learning.  There may be a protocol for class observations, agreed with teaching staff.  Governors regularly visit lessons and are knowledgeable about generic features of high quality teaching and about factors within the school which may impact on the quality of teaching.  They report on their visits to the governing body.  They may meet or receive reports from subject leaders/heads of department.  They may talk to pupils or see examples of pupils’ work.

Partly in place

Governors may observe lessons but are unclear about what constitutes high quality teaching and learning and may, therefore, make poorly informed judgements.  They may receive reports from teachers, but due to lack of knowledge be unable to judge the effectiveness of teachers in the school.

Not in place

Governors rarely visit the school or do not see their role in relation to the quality teaching and learning.  They are not equipped to make such judgements through lack of training and/or understanding.

SECTION E: MAKING A POSITIVE CONTRIBUTION

33. The school works closely with the community and community organisations and uses every opportunity to work pro-actively with external agencies.
Fully in place

There are procedures in place to gain maximum benefit from consultation with and advice from such bodies as the Minority Ethnic Forum, the local churches and charities, Housing and Residents’ Associations.  The school premises are regularly used by the local community. School groups visit local churches and centres. 
The school has regular meetings and contacts with MLAS, LSS, BSS, Social Services, Health Personnel, CAMHS, LSC, NACRO as appropriate.  Their advice is actively sought and used to meet pupil needs.  They may be invited to hold a regular ‘surgery’ session for staff or to attend ISR meetings.  The school responds positively to requests from external agencies.

Partly in place

Contacts have been made with local communities but are maintained irregularly.  Views and advice received does not affect the school’s procedure and policies in any significant way.  The whole school community is not aware of these links.

Regular contacts are maintained with a variety of agencies but the school is not pro-active in seeking further opportunities for information sharing or seeking advice.

Not in place

The school has no direct links with local community groups.  The school premises are not available for community use.

The school contacts external agencies only when required by statutory demands such as child protection issues.  Information requested by external agencies is not readily given.
34. The school has an Access Plan in line with the statutory requirements of DDA.

Fully in place

There is a comprehensive Access Plan, which refers to access in terms of premises, curriculum, social groups and out of hours activities.  There are identified sections with time scales, responsible personnel and funding identified.

Partly in place

The school has carried out a premises audit and has considered some other access issues but has not identified all areas for action.  There is an action plan but it is not costed or time related.

Not in place

The school has considered access to premises only or not even that. There are no plans to increase access, in terms of curriculum, social groups and out of hours activities.

35. The school has a Race Relations Policy and a clear commitment to promoting racial harmony.

Fully in place

The school has a clearly articulated Race Relations Policy which demonstrates a commitment to promote equality and diversity, to promote positive race relations, to support pupils with EAL or who may be refugees, Asylum Seekers or Travellers.  All staff have received training and are familiar with this policy and it is implemented through RE, PSHE and Citizenship, across the curriculum and through the Behavioural and Pastoral System.

Partly in place

The School has a Statutory Race Relations Policy but it is not fully implemented across the procedures of the school.  Some staff may be very committed to the policy but staff such as MMS may be unaware of it.  Little staff training has taken place.

Not in place

The school has no policy, expresses no commitment to Race Relations and has practices and procedures, which might be identified as unwitting institutional racism.  No staff training has taken place.

36. The school effectively implements a multi-cultural education using appropriate resources.

Fully in place

The school celebrates a wide variety of cultural events, promotes understanding of our multi-cultural world across the curriculum, celebrates diversity in school display, ensures proportionate ethnic representation on School//Student Councils and other pupil bodies and relates positively to the cultural communities from which its pupils are drawn.  Concessions due to cultural requirements are made.

Partly in place

The school celebrates feast days with appropriate resources.  The school celebrates diversity and values all its pupils but does not seek to deepen understanding and recognition of the differences between cultures.  Minority ethnic pupils may thus be seen as stereotypes.

Not in place

No attempt is made to celebrate diversity, promote understanding or acknowledge difficulties, which arise from cultural differences.  

No concessions are made to cultural requirements.

37.The school has a designated teacher for LAC, completes returns to the LEA and gives appropriate levels of support.

Fully in place

The school gives LAC priority for admission.

There is a designated teacher (DT) who oversees the collation of records, contacts and supports for LAC.  The DT ensures that staff are aware of the status and needs of the LAC.  The DT ensures that LAC have an adult on the school staff who will be a mentor.  The DT completes returns to the LEA, attends training and works pro-actively with Social Services and parents/carers.

Partly in place

There is a designated teacher who collates records, liaises with Social Services and the LEA but is not fully aware of the needs of LAC and is unable to arrange full support for their needs.

Not in place

There is no designated teacher who is aware of the needs of LAC and the school does not offer or arrange support.

Reports are not completed and requests for information not addressed.

38. The school adapts policies and procedures to meet the needs of a variety of pupils: gifted and talented pupils, pupils with medical needs, teenage mothers, asylum seekers, refugees and casual admissions.

Inclusion opportunities in other schools are used wherever possible.

Fully in place

The school demonstrates full commitment to inclusion by being responsive to changing needs, working from the premise that the school adapt to the pupil as much as possible rather than the pupils being expected to accept not having their needs met.

This might be in terms of differentiated curriculum, alternative assessment and resources, additional support, access, cultural acceptance, part time schooling, practical help with uniform, school visits, etc.  The school is typified as “going the extra mile” or having a “can do” attitude.

The school uses inclusion opportunities such as dual placements with Special schools and units, shared post-16 courses and other shared provision.

Partly in place

The school is generally welcoming and tries to adapt to differing needs.  Not all staff are committed to this and there is inconsistency of approach and understanding of the need for support.  The school is typified by the attitude, “we’ve done our best”.

Not in place

The school has an inflexible approach, believing that pupils must “fit into” school procedures. No exceptions are made. It is typified by an attitude of “It can’t be done”.

39. IEPs have SMART targets, which address the needs of pupils. IEPs describe the resources needed. Progress is monitored and targets reviewed regularly. Pupils and Parents are consulted and involved in the planning and review of IEPs and understand what is expected of them.
Fully in place

IEPs contain ‘SMART’ targets for the child, which set out the resources required to support progress across the curriculum and with social and behavioural needs.  Differential allocation of resources will reflect the needs of the pupil in different curriculum areas.

Pupils and parents are actively encouraged to be involved in developing the IEP and understand their role in supporting progress.  They recognise the importance of setting targets and reviewing progress, each being a signatory to the IEP alongside the school.  IEPs are reviewed at least three times per year with reference made to the objectives in their IEP, drawing upon data analysis and show a clear line of progression between each document.  

Parents are either invited to a short review/planning meeting or receive a copy of the IEP or a brief written report, which details previous, current and projected achievement.

Partly in place

IEPs contain broad targets, which are difficult to measure, with vague time scales.  Whilst resource allocation is referred to, this is in broad terms, which does not reflect the needs of the pupil in different curriculum areas e.g.15 hours of adult support will be provided.

Pupils and parents are aware of concerns raised by the school, which may have led to an IEP being developed.  They have been involved in general discussion about areas of concern but not in the planning and therefore their role remains unclear.  They do not routinely have a copy of the IEP or attend a review meeting.  Pupils with SEN have their progress reviewed during the course of the year but not on a routine basis. The links between IEPs is unclear. Parents are sometimes included in the review/planning meeting but this is inconsistent.  Copies of the IEP or a report on progress are not made available to parents.

Not in place

IEPs are non-specific and vague.  They do not reflect the child’s needs and do not set out what action the school will take to improve performance. No additional arrangements are made to review the progress of pupils who have SEN.  Pupils and parents are unaware of the extent of school concerns and have no involvement in planning or discussion relating to the IEP.  IEPs are rarely reviewed and each is treated as a stand-alone document.

Where pupils have a statement of SEN, this is the only mechanism for a focused review

40. IEPs are used as working documents by class / subject teachers and TAs.

Fully in place

All teachers have IEPs available in their classroom to use as working documents.  They are used for lesson planning and to aid the process of differentiation.  IEPs are readily accessible, reflect the child’s needs and are acted upon.  They are available for TAs to use and refer to.  Formal feedback loops are built into the system to improve IEP planning and implementation.

Partly in place

Teachers have access to IEPs but rely on the SENCO for implementation through support assistants.  Whilst pupil’s needs are met, the class teacher does not take sufficient responsibility.  Feedback is provided informally on an adhoc basis.

Not in place

IEPs are located in pupil files and are rarely used to inform classroom planning and teaching.  Teachers have a lack of awareness of IEPs and see this as a SENCO responsibility.  IEPs do not reflect on classroom practice.

41. The school’s Behaviour and Pastoral systems are effective and consistently applied to meet the needs of pupils with challenging behaviour through a staged approach.

Fully in place

The school has a staged approach to Behaviour Management, which is understood by pupils and consistently applied by all staff.  Rewards are as important as sanctions and both are appropriate.  The approach to behaviour is regularly communicated to parents and their support sought through consultation.  Pastoral support is strong through a variety of staff and peer networks.  The quality of teaching and learning is usually of a high standard.  

Partly in place

There is a Behaviour and Pastoral Policy but it is not consistently applied.  Sanctions tend to outweigh rewards and pupils are not always clear about the behaviour required.  Pastoral support may be patchy and significant groups of pupils may be supported less well than others.  The quality of teaching and learning may be variable.

Not in place

Behaviour sanctions are imposed erratically; certain groups of pupils may be stereotyped and treated less fairly than others.  Pastoral systems are weak or non-existent.  The quality of teaching and learning may be poor.

42. The school aims to use permanent exclusion as a last resort and works in cooperation with the LEA and other agencies to seek alternatives.

Fully in place

The school has a range of strategies in place to confront poor behaviour.  There may be an LSU, managed transfer to another teacher/school, use of the LEA’s Crisis Conference, support from EPS, BSS, CAMHS.  The aim will always be to enable the pupil to remain in full time education.  Governors may challenge the Headteacher’s decision to permanently exclude.

Partly in place

The school uses a range of strategies to prevent exclusion but does not always use a staged approach.  It may be unwilling to involve external agencies or seek further advice.  It may blame the pupil rather than be systematic in analysing the causes of challenging behaviour.  Proportionately, it has relatively high rates of permanent exclusion.  Governors do not generally challenge the Headteacher’s decision.

Not in place

The school has high rates of permanent exclusion.  It may have high levels of challenging behaviour but has not sought to address the underlying causes within the school and blames the pupil.  External agencies have not been involved and the school has not sought to work with colleagues in other schools to devise preventative measures.

43. The school takes action to counter gender bias in all aspects of school life.
Fully in place

Comprehensive work is done by all staff through data analysis, curriculum differentiation, the use of a variety of teaching and learning styles, an analysis of resources, review of course and exam options, review of out of school activities and listening to the pupils’ voice.

Issues identified are monitored and actions evaluated.

Partly in place

The school is aware of some gender inequalities and reviews resources, uses data analysis and takes action to address some gender issues. There is a lack of awareness of all issues and some staff may not be fully committed.

Not in place

Staff are not aware of or are unconcerned about gender inequalities.  No audit takes place and the views of pupils are not sought.

44. The school has effective ways of listening to the voice of the child

Fully in place
Pupil views are regularly sought through questionnaires, interviews, discussion, circle time, class and school councils and other means.  Pupil views inform and influence school practices as appropriate.  Pupils are encouraged to be independent and have the opportunity, respect and confidence to express their views.  Pupils know that they are valued and express a sense of pride in the school.

Partly in place

Pupils’ views are said to be sought but not all pupils feel able to do so and their views are not always incorporated with school plans, even when appropriate.

Not in place

Pupil views are not sought, nor considered important. Pupils may not express pride in the school or may express the opinion, verbally or through their actions, that the school is not important to them.

45. There are strategies in place to support pupils at points of transition within and beyond the school.

Fully in place
Pupils are well supported on admission (including mid-year admissions), from class to class, year-to-year, key stage to key stage and post-16. “Buddy systems”, peer monitoring, form tutors, Heads of Year, counselling and other arrangements are routinely used and well known to pupils.  There are few instances of pupils being unsettled at points of transition.

Partly in place

Some strategies are used to support pupils and there is an intention to do so but practice may depend on the individual requiring/offering support.

Not in place

There may be a number of instances of unsettled behaviour. Pupils my be expected to “fit in” without support.  Pupils with emotional difficulties may find points of transition difficult and become poor attendees or disruptive or withdrawn.

SECTION F: STAY SAFE

46. The school has effective measures in place to identify and deal with bullying of all kinds.  The school uses a variety of measures such as peer mediation, restorative justice or counselling to meet pupil needs.
Fully in place

There has been training for all staff in identifying and addressing issues of bullying.  Bullying is seen as distinctive from behaviour management with different processes.  Parents of victim and aggressor are both fully involved. Innovative approaches such as peer mediation and restorative justice are used.  There is a zero tolerance of bullying. An audit has been carried out to identify the causes/means of bullying.

Partly in place

The school has strategies in place to address bullying but they are used inconsistently.  Reports of bullying are not fully investigated or confronted.  Staff may not have been trained.  A central log of bullying incidents may be kept but is not used as an audit tool.

Not in place

There is a haphazard approach and a reluctance to identify bullying. There may even be unconscious tolerance of bullying by certain groups.  There has been no staff training and staff feel inadequate to deal with the issue.  No central log is kept and an audit has not been completed.
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