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Summary
This report provides the committee with a background to countering bullying and
information on the work and findings of the countering bullying task group.

1.

Budget and Policy Framework

1.1

Local authorities have a duty to keep children safe. Actions to mitigate
bullying incidents and experience for children and young people (CYP)
in Medway are consistent with the aims outlines in the Children and
Young People’s Plan 2009-10.

1.2

There are specific references to bullying in the recent Education White
Paper which states that the government will expect head teachers to
take a strong stand against bullying – particularly prejudice-based
racist, sexist and homophobic bullying – and focus Ofsted inspections
more strongly on behaviour and safety, including bullying, as one of
four key areas of inspection.

1.3

Medway has an anti-bullying and harassment policy and guidelines,
which are attached at Appendix A.

2.

Background

2.1

TellUs4 Survey outcomes

2.1.1 The Tell Us survey was a nationally funded survey, which was
conducted on-line in schools with year 6, 8, and 10 pupils and asked
CYP their views on issues covering the whole of the Every Child
Matters agenda.
2.1.2 The TellUs4 Survey was the last one to be conducted and its findings
for Medway were reported to the Children and Adults Overview and
Scrutiny Committee (now the CYP Overview and Scrutiny Committee)

in 2010. The results in relation to bullying raised some concern for the
committee and were as follows:  27% of CYP said they often worried about being bullied, compared
with 25% nationally;
 Children in year 6 were more likely to worry about being bullied
(35%) than young people in Year 10 (20%) and were more likely to
say they had been bullied at some point in their lives both in school
(57%) and out of school (27%);
 Overall 52% of CYP said they had been bullied whilst at school and
22% said this happened out of school;
 Year 10 young people were more likely to report being bullied in the
last year out of school (40%) than in school (21%);
 Disabled CYP who had been bullied were more likely to report
being bullied at school in the last four weeks (18%) and less likely
to report being bullied more than a year ago (42%) compared to
overall (16% and 48% respectively);
 Disabled CYP were also less likely to report bullying in the last four
weeks out of school (17%) and less likely to report being bullied
more than a year ago (23%) compared to overall (23% and 27%
respectively);
 CYP who were of Asian/Asian British and Black/Black British origin
were less likely to say they had been bullied at some point in their
lives both at school (43% and 49% respectively) and out of school
(13% each) compared to CYP overall (52% and 22% respectively);
 CYP who had been bullied at school were more likely to have
negative perceptions of their school’s ability to deal with bullying
(32%), than those overall (26%).
2.1.3 Medway’s response from CYP stating experiences of bullying at school
represented a significantly less positive outcome compared to the
national and statistical neighbours’ results (52%, 46% and 46%
respectively).
2.1.4 Following these results being published, the committee agreed to hold
a themed meeting on countering bullying and also set up a task group
of Members to carry out some preparatory work for this meeting. The
work and findings of this group are detailed below at paragraph 4.
2.2

What is bullying?

2.2.1 The Anti-Bullying Alliance (ABA) includes the following principles in its
definition of bullying:
 bullying behaviour deliberately causes hurt (either physically or
emotionally);
 bullying behaviour is repetitive (though one off incidents such as
the posting of an image, or the sending of a text that is
then forwarded to a group, can quickly become repetitive and spiral
into bullying behaviour);
 bullying behaviour involves an imbalance of power (the person on
the receiving end feels like they can’t defend themselves).

2.2.2 It is important to understand that bullying is not:
 teasing and banter between friends without intention to cause hurt;
 falling out between friends after a quarrel or disagreement;
 behaviour that all parties have consented to and enjoy (although
coercion can be very subtle).
2.2.3 There are various types of bullying, which include:  Physical bullying – when someone is hit, punched, pushed or have
their personal items stolen and any other kind of physical,
aggressive contact;
 Verbal bullying – when someone is called names, threatened and
made to feel bad;
 Social bullying – when someone is left out of games, deliberately
ignored and has bad things spread about them and made to feel
like an outsider
 Psychological/mental bullying – when a someone is stalked or
intimidated;
 Cyber bullying – This type of bullying can be being nasty via chat
rooms, online, instant messaging, posts on social networking sites,
on a mobile phone or even e-mails.
2.3

The national picture

2.3.1 Nationally there has been a recent move towards giving anti-bullying
work a higher profile. As noted above there are likely to be specific
requirements for schools to engage with bullying and it will be given
more emphasis in the forthcoming Ofsted framework.
2.3.2 Members are advised that there have been concerns raised nationally
over the TellUs statistics. These are principally related to the nature of
the questions, which were not phrased in the same way year-on-year,
and which did not offer a standard definition of what was meant by
“bullying”. The results for Medway should therefore be treated with a
degree of caution. The TellUs Survey ceased in 2010. This was partly
due to the cost of carrying out the survey but also because some Local
Authorities did not participate.
2.3.3 Although there are no formal statistics available, experience here and
in other local authorities would suggest that the biggest growth in
incidents of bullying is with cases of cyberbullying. There are particular
issues with parents who have been using social networking sites to
accuse children or staff of bullying.
2.3.4 In schools, the principal mechanism for delivering anti-bullying work
was the National Healthy Schools Standard. This is now being
changed to a much smaller programme that schools can choose to
engage with on a local rather than a national level.
2.4

At the meeting

2.4.1 The CYP Overview and Scrutiny Committee also agreed the scope for
the meeting in December 2010 and the scope has therefore been set
as follows: a) To identify models of best practice;

b)

c)
d)

e)

To check that Medway schools are operating policies and
procedures in accordance with best practice identified to prevent
and resolve bullying incidents;
To investigate further the experiences of young people with
countering bullying in Medway;
To investigate what actions have been taken to reduce the
number of young people experiencing bullying both in and out of
school since the outcome of the TellUs Survey;
To investigate the impact of the strengthened powers for teachers
proposed in the Government's Schools White Paper in relation to
countering bullying and bad behaviour.

2.4.2 At the meeting, the following have been invited to attend to provide
their views on countering bullying and what works well:  Beatbullying
 JustDifferent
 Show racism the red card
 Bigfoot Arts Education
 Medway Mediation Service
 Local PCSOs
 Medway Youth Parliament
 Various schools in Medway
3.

Medway Council’s role in countering bullying

3.1

A child whose emotional health is being affected (whether by bullying
or any other issue) is physiologically unable to engage fully with
education. To reflect this, Medway’s anti-bullying lead sits within the
Health for Learning team as part of the Inclusion division. The Health
for Learning Team offers support, training and resources for schools to
help them ensure that all children are emotionally and physically able to
learn and socialise. They build on the work initiated under the National
Healthy Schools Standard, which had been achieved by 90% of
Medway schools before the programme was localised.

3.2

There are three principal strands to Medway’s anti-bullying work:

3.2.1 Dedicated anti-bullying lead – this officer works directly with schools
and families. Her role is:
 To advise and guide schools on best practice and to advise families
on how to deal with cases as they arise. This includes ensuring
that anti-bullying policies are up to date, and cover all forms of
bullying, as well as helping them to deal effectively and quickly with
incidents. Families often need help with approaching a school
about a suspected case of bullying, or with understanding that their
child is not actually being bullied but is in fact having a normal
playground falling-out.
 To act as a neutral arbiter between schools and families.
Accusations of bullying can be very emotive and where
relationships and trust break down it can be very difficult to
understand and address the situation effectively. The officer

provides a mechanism whereby communication can be established
and all parties can feel that they are being listened to and
supported.
 To lead restorative and mediation practices within schools. The
officer is qualified to facilitate restorative justice meetings which are
used to bring bully and victim together so that the victim can
express his or her feelings about what has happened. Both parties
then decide on appropriate restitution, with priority being given to
the victim’s wishes.
3.2.2 Emotional First Aid – three members of the Health for Learning team
are licensed to deliver this work, which aims to prevent emotional
distress from escalating into long-term problems. Children who have
experienced bullying may need help to overcome the emotional
problems it can cause – for instance, restoring self-esteem and
improving their confidence.
No child is born a bully. Children who bully do so as a result of some
form of emotional disturbance and the programme can help them to
identify and rectify the root cause of their behaviour. For example they
may be witnessing domestic violence and thus form the belief that
disagreements are always solved through the use of force.
Many factors can make a child vulnerable to bullying – disability, their
family life, their appearance – and emotional first aid can help them to
develop skills and strategies to improve their resilience. The
programme is also effective with children who are beginning to show
signs of emotional distress that may escalate into bullying.
3.2.3 E-safety – as noted above, cyberbullying is a growing area of concern.
The Health for Learning team delivers a variety of e-safety training
sessions to pupils, families and teachers. All key stages can receive
training. This emphasises the need for safe and responsible online
behaviour and teaches children how to report problems to the
appropriate authority. Over 3000 children in Medway have been
trained.
A further concern is the numbers of children who are playing violent,
adult-themed games online. Many primary children are regular players
of games rated 18. During a recent e-safety session, around half of the
children being trained said they played these games and most of them
said it was with parental permission. Many said they were only allowed
to play if their dad or an older sibling played the game with them.
4.

Countering Bullying Task Group

4.1.

The group met a total of five times where they discussed bullying
issues with officers, met with external experts that could not attend the
meeting itself and discussed some aspects of the themed meeting,
such as who should be invited and how the meeting should run.

4.2

The initial meetings of the group gave the Members an opportunity to
meet with the Assistant Director for Inclusion, the Wellbeing Strategy

Manager and the lead on anti-bullying to understand the broad legal
framework for providing support to schools and families in relation to
bullying incidents and the role of the Council in that, which is explained
for the committee in sections 2 and 3 of this report.
4.3

The group then visited Glencoe Junior School, who had done some
excellent work on raising awareness about anti-bullying services,
where pupils could go to discuss their problems, offering a number of
options for that. There were anti-bullying posters around the school
and the school council performed a short production, identifying
different types of bullying and what students could do about it.

4.4

The group also met with the Regional Co-ordinator from the AntiBullying Alliance (ABA), which was under the umbrella of the National
Children’s Bureau. The ABA worked with the Department for
Education on guidance documents and was involved in the
development of the White Paper on education, in relation to behaviour.

4.5

The ABA also supported local authorities (LAs), providing a knowledge
base and good practice information. Regional meetings are held and
targeted support is provided for LAs who had scored poorly against the
NI 69 (children who have experienced bullying) and the TellUs Survey,
which has since been disbanded. Medway did not fall within this
category and therefore does not receive this targeted support.

4.6

The group discussed with the Regional Co-ordinator how schools
would implement the stronger powers which were included in the white
paper and Education Bill for Headteachers and teachers, in relation to
managing behaviour. She explained that Headteachers would need to
take a stronger stance against bullying, a clear policy which is shared
with students, staff and parents and would need to be supported by
their governing bodies. Ofsted were also likely to take a higher interest
into behaviour management, which was expected to be reflected in its
new framework, which was currently being developed.

4.7

Discussions also took place in relation to cyber bullying. The Regional
Co-ordinator explained that children and young people needed to be
trained to know how to react to cyber bullying, the key issue being not
to respond. She also referred to valuable material from the Child
Exploitation and Online Protection Centre which provided a website,
www.thinkuknow.co.uk, which gave advice and guidance on how to be
safe on the Internet. This forms the basis of materials delivered by the
Health for Learning team.

5.

Key findings

5.1

Data collection

5.1.1 Schools are encouraged to record and monitor incidents of bullying and
bad behaviour along with intervention methods used. Medway schools
are encouraged to provide this information to the local authority in order
for the Wellbeing team to provide support that school/student where
required.

5.1.2 School Information Management Systems (SIMS) is an online system
that schools use to record pupil data. Within SIMS there is a behaviour
module, which can be used to record and monitor incidents of bullying,
as well as intervention actions. Schools are encouraged by ABA to use
this as a way of monitoring poor behaviour, bullying incidents and how
the school is managing incidents along with success rates of
intervention methods and patterns for particular pupils so further
investigations into that child’s life can be made to understand if there is
an issue at school or at home which is resulting in the students poor
behaviour.
5.1.3 It is difficult to form an accurate impression of what systems schools in
Medway use as they are under no obligation to report on numbers and
types of incidents (other than incidents of racism.)
5.2

Cyber bullying

5.2.1 Cyber bullying has nationally become a very difficult issue since the
introduction and ever growing popularity of social networking sites such
as bebo and facebook. At least two of Medway schools had received
training from beatbullying, who had trained some students to be Cyber
mentors, providing support for peers who had experienced cyberbullying problems.
5.2.2 The ABA Regional Co-ordinator explained that there was a lot of
training available to young people to provide them with the skills on
dealing with cyber bullying, as well as other types of bullying. The
biggest message in relation to cyber bullying was for the victim to not
respond.
5.2.3 Please see 3.1 above for more information on how Medway addresses
issues around cyberbullying.
5.2.4 The group also met with a representative from the Medway Youth
Parliament who explained that cyber bullying was relatively easy to
deal with for those who were confident to do so as you could choose
not to respond, print the page showing the comments made and report
it to the person’s school or if necessary, the police. However, he added
that a new application on the facebook website, called formspring,
enabled people to post comments anonymously. This meant
identifying the author was far more difficult and therefore the issue
could not be addressed through methods of restorative justice or other
ways of involving the bully. Users can choose to block anonymous
messages but the system’s default is to allow them.
5.2.5 To date we have not received any complaints regarding the use of the
site “Little Gossip” on which users can post derogatory and anonymous
rumours about school mates. A similar site, “Rate My Teacher” allows
comments to be made about school staff. A growing concern relates to
parental use of Facebook to name and comment on school staff; where
this takes place on private profiles (ie those that cannot be viewed
without permission) there is little that can be done to report or remove
content.

5.2.6 Although school filters do not allow access to these sites via school
systems, it is easy for children to reach them via mobile phones with
web access.
5.2.7 Cyberbullying is particularly pernicious as it allows a bully 24 hour
access to a victim, and comments and images are impossible to
retrieve once posted. Victims thus have to live with the knowledge that
the bullying content is going to be available forever.
5.2

School ethos

5.2.1 A positive school ethos which has a zero tolerance attitude to all types
of bullying is very important in ensuring students feel safe, feel able to
report incidents and in reducing the number of bullying incidents within
the establishment.
5.2.2 The task group’s visit to Glencoe Junior School demonstrated to them
how powerful a positive ethos could be in tackling bullying and
promoting a cohesive school community.
5.2.3 In addition, the group received a report from Stonewall (a lesbian, gay
and bisexual charity) about experiences of young gay people in
Britain’s schools and it states in the report that, “lesbian and gay pupils
are more likely to feel positive about school if their school has explicitly
stated that homophobic bullying is against the rules. Less than a
quarter of young gay people have been told that homophobic bullying is
wrong in their school. In schools that have said homophobic bullying is
wrong, gay young people are 60% more likely not to have been
bullied”. This shows how important it is for any bullying and
inappropriate behaviour to be considered openly unacceptable by the
staff and for that message to be passed on clearly to all students and
members of the school community.
5.2.4 It is crucial that school staff model good anti-bullying behaviour. A
school where bullying is part of the staff-room culture will not be able to
deal effectively with bullying amongst the pupils. For instance, a school
where teachers use homophobic language amongst themselves is
probably one that fails to prevent homophobic bullying amongst
children.
5.3

Ideas for a good anti-bullying policy

5.3.1 Both local authorities and schools/colleges/work places etc should
have anti-bullying policies. The task group discussed with the Regional
Co-ordinator from the ABA what a good policy should include and the
following suggestions were made:  All different types of bullying should be identified;
 A clear definition of bullying should be included;
 The three key aspects of a bully should be listed:
- Intentional,
- Repeated over time,
- Imbalance of power;
 Clear methods to record and monitor bullying incidents;
 Intervention actions and their impact should also be recorded;

 Clear communication systems should be explained: - Who deals with what, when and how,
- What time is created to listen,
- What time is created to talk generally to students about
countering bullying,
- How are parents informed of incidents and intervention actions.
5.3.2 In addition, it was explained that staff should be clear on how they can
support children to discuss problems, for example, reduced
attendance, poor body language, and lowered attainment.
5.3.3 Also the policy must be active and easy to access for students, staff
and parents. The policy should be consulted on with students (via
school council) and parents and information on the policy should be
included in school prospectuses, along with a clear complaints
procedure.
5.3.4 Strong and clear anti-bullying policies, along with a robust complaints
procedure, will become even more important when strengthened
powers come into place for headteachers and teachers in relation to
managing behaviour. Ofsted will also focus more so than they have in
the past on behaviour and school policies and actions to prevent
bullying. The role of governing bodies in relation to schools antibullying and behaviour policies and complaints procedures will
therefore also become more important.
5.4

Long term actions and interventions

5.4.1 Dealing with the root cause of bullying behaviour is vital if the problem
is to be eradicated. Simply excluding a child without addressing his or
underlying motivation only moves the problem elsewhere, and
encourages the child to retain the bullying attitude into adulthood.
5.4.2 To deal effectively with bullying, schools must have mechanisms in
place to:
 Identify early warning signs that a child is developing bullying
behaviour or is being bullied, and to intervene before the situation
becomes entrenched;
 Identify children whose background may make them more
vulnerable to becoming either a perpetrator or victim;
 Put in place systems (such as Emotional First Aid) that can prevent
the problem developing into something worse, and minimise the
harmful effects of bullying;
 Have effective referral systems for those children whose behaviour
or background requires specialist intervention, for instance from the
Family Intervention Project or the On Side therapy service.
5.5

Conclusions

5.5.1 The key findings detailed above all fit within the aims identified in the
scope of the meeting detailed in paragraph 2.4.1 above.
 To identify models of best practice - all of the findings highlight
areas of best practice in the role of local authorities and schools in

relation to raising awareness of anti-bullying and how bullying
issues should be managed. The ABA provided some helpful key
points to include in anti-bullying policies and the visit to Glencoe
Junior School displayed good techniques to raise awareness in
school and encourage a cohesive school community.
 To check that Medway schools are operating policies and
procedures in accordance with best practice identified to prevent
and resolve bullying incidents – The dedicated anti-bullying lead
has been working with secondary schools to audit their anti-bullying
policies against the ABA audit attached at Appendix 2 to the report.
This ensures that their policies are in line with recognised best
practice and where they have not been then the anti-bullying lead
has been able to advise on how to achieve this. All secondary
schools in Medway have been audited and officers are now
working with primary schools to help ensure their anti-bullying
policies are also inline with best practice.
 To investigate further the experiences of young people with
countering bullying in Medway – the task group have heard of
experiences and how they are dealt with from officers and the
committee are invited to ask young people at the meeting for any
information they wish to share about bullying experiences they may
have had.
 To investigate what actions have been taken to reduce the number
of young people experiencing bullying both in and out of school
since the outcome of the TellUs Survey – following the survey the
authority has appointed the dedicated anti-bullying lead to work
directly with schools and families and the work of this role is
summarised above. This has enabled schools to access support
and guidance from the authority and ABA and other organisations
to help raise awareness of anti-bullying and work towards reducing
the experiences of bullying for young people in Medway. The task
group also found that the results from the TellUs Survey were
considered somewhat unreliable (as set out in paragraph 2.3.2)
and other indicators of bullying incidents such as Ofsted reports,
did not portray the same high figures of bullying experiences
among young people.
 To investigate the impact of the strengthened powers for teachers
proposed in the Government’s Schools White Paper in relation to
countering bullying and bad behaviour – the task group’s meeting
with the ABA discussed how schools might implement this as
detailed above at paragraph 4.6 and the committee is encouraged
to investigate further.

6.

Risk Management
Risk

Description

Lack of
co-operation
from schools

The move to Academy status means
that many schools may have less
engagement with the Authority

Lack of funding

Budgetary restraints may affect the
level of assistance and support
available to schools

Action to avoid or
mitigate risk
Health for Learning
services are offered as a
traded service to
Academies; other support
such as the Anti-Bullying
Alliance is available.

7.

Implications for looked after children

7.1

All recommendations in this report will have an equal impact on LAC.
There are no statistics for Medway which indicate that LAC are at
greater risk of bullying but they are more vulnerable to emotional
distress and to risk-taking behaviour. Implementing the
recommendations listed above will offer protection to all children,
including LAC. However, the school’s designated teacher for LAC
should be made familiar with signs of bullying and always consider it as
a possibility in relation to the LAC within their school, acting proactively
to prevent its occurrence.

8.

Financial and legal implications

8.1

Medway Council has a legal obligation to ensure the safety of children
and staff attending its schools. There are also obligations to promote
equality with regard to gender, race, and disability. Effectively
countering bullying is one way in which these obligations can be met.

8.2

Failing to successfully address bullying could lead to payments of
compensation to victims. There is also evidence that effective
investment in a child’s early years can prevent the need to spend
greater amounts when he or she grows up.

9.

Recommendations of the task group

9.1

That the Cabinet be recommended to agree that Medway’s antibullying and Harassment Policy and Guidelines (attached at Appendix
A) be updated in line with the key findings identified above and be
revised as and when appropriate and legislation is enacted to be
compliant with:  the references to behaviour and discipline as outlined in the
Education Bill 2011;
 the forthcoming Ofsted framework which is being amended to
reflect the new powers relating to behaviour.

9.2

That Cabinet agree officers continue to encourage schools to work in
partnership with the Council in relation to access anti-bullying support
and guidance.

Lead officer contact
Zoe Barkham, Wellbeing Strategy Manager
Tel: (01634) 331038
Email: zoe.barkham@medway.gov.uk
Teri Reynolds, Overview and Scrutiny Co-ordinator
Tel: (01634) 332104
Email: teri.reynolds@medway.gov.uk
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ABA SCHOOL ASSESSMENT TOOL – SHORT VERSION DRAFT ONE (20TH April 2010)

APPENDIX 2

SCHOOL ANTI-BULLYING ASSESSMENT – short version
The Anti-bullying Alliance has designed this assessment tool to assist schools with measuring their progress in anti-bullying policy and practice.
School

School Representative/ Anti-bullying Lead

Local authority/Region

ASSESSMENT OF PROGRESS
Impact Indicators

Assessment 1
Date:
Scores (1-4)

Priorities
(mark with a X)

Assessment 2*
Date:
Scores (1-4)

Priorities
(mark with a X)

Final Report
Date:
Scores (1-4)

1) School Leadership
2) School Policy
3) Data Collection and Analysis
4) Prevention
5) Responding/ Intervention
6) Involving Pupils
7) Engaging Parents/ Carers
8) Staff Training and Development
9) Partnership Working
Overall score average
(1-4)
*It may not always be necessary to complete Assessment 2. All schools should complete Assessment 1 and Final assessment.
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ABA SCHOOL ASSESSMENT TOOL – SHORT VERSION DRAFT ONE (20TH April 2010)

APPENDIX 2

SECTION ASSESSMENT
Section Assessment

1. Outstanding – The school is able to demonstrate that it matches the section statement
2. Good – The school largely matches the section statement but has identified areas it needs to further develop and is actively working to address the
issues. It has identified the priorities
3. In need of some improvement – The school has recognised that there are significant issues to be addressed if it is to match the section statement. It
has identified the priorities but there is no significant progress being made
4. In need of significant improvement – The school does not match the section statement and there are significant issues that are not being addressed
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ABA SCHOOL ASSESSMENT TOOL – SHORT VERSION DRAFT ONE (20TH April 2010)

APPENDIX 2
Yes
No
1) SCHOOL LEADERSHIP
Senior lead for bullying
Lead Governor for bullying
School Action Plan
Assessment (please circle)
1. Outstanding 2. Good 3. Needs some improvement
2) SCHOOL ANTI-BULLYING POLICY
Defines ALL methods and practices of
bullying (e.g.homophobic,cyberbullying)
Includes prevention methods
Includes response strategies
Involved pupil consultation
Reviewed in last 12 months
Assessment (please circle)
1. Outstanding 2. Good 3. Needs some improvement
3) DATA COLLECTION
Pupil perception survey in last 12
months
Recording system for bullying incidents
Assessment (please circle)
1. Outstanding 2. Good 3. Needs some improvement
4) PREVENTION
Awareness raising activities in last term
Up to date equality policies that
reference bullying (DDA, Race, Gender)
Behaviour policy that references
bullying and related sanctions
School environment – assessed in last
12 months
Curriculum – lessons that relate to
bullying

Notes

4. Needs significant improvement

4. Needs significant improvement

4. Needs significant improvement

Assessment (please circle)
1. Outstanding 2. Good 3. Needs some improvement 4. Needs significant improvement
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ABA SCHOOL ASSESSMENT TOOL – SHORT VERSION DRAFT ONE (20TH April 2010)

APPENDIX 2
5) RESPONDING
Range of interventions
Referral to outside agencies where
appropriate
Parent/carer engagement
Assessment (please circle)
1. Outstanding 2. Good 3. Needs some improvement
6) INVOLVING PUPILS
School Council involvement
Peer support programmes
Campaigning and awareness raising
Celebration (e.g. Diana Award)
Assessment (please cicle)
1. Outstanding 2. Good 3. Needs some improvement
7) ENGAGING PARENTS AND CARERS
Awareness raising activities
Parent perception survey in last 12
months
Reporting system
Complaints procedure
Assessment (please circle)
1. Outstanding 2. Good 3. Needs some improvement
8) STAFF TRAINING AND DEVELOPMENT
Senior staff trained
All staff trained
Assessment (please circle)
1. Outstanding 2. Good 3. Needs some improvement
9) PARTNERSHIP WORKING
Engaged with LA anti-bullying strategy
Work with feeder primaries
Work with other schools
Work with the community
Assessment (please circle)
1. Outstanding 2. Good 3. Needs some improvement

4. Needs significant improvement

4. Needs significant improvement

4. Needs significant improvement

4. Needs significant improvement

4. Needs significant improvement
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